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Unit: Rights 

Text: Yes, We Can! Cycle: 2  Day: 1 

     Lesson: Text & Semantics 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.L.4.4 
Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases 
based on grade 4 reading and content, 
choosing flexibly from a range of strategies. 

CCSS.ELA-LITERACY.CCRA.R.1 
Read closely to determine what the text says 
explicitly and to make logical inferences 
from it; cite specific textual evidence when 
writing or speaking to support conclusions 
drawn from the text. 

CCSS.ELA-LITERACY.CCRA.R.2 
Determine central ideas or themes of a text 
and analyze their development; summarize 
the key supporting details and ideas. 

Students will analyze and discuss the words 
strike and march and apply these terms to 
the text and other situations. 

Students will ask questions and make 
inferences while reading Yes, We Can! in 
order to explain why Mamá and the other 
janitors decided to go on strike. 

Materials: 

Teacher Students 
 Introduction and Vocabulary

PowerPoint
 Vocabulary Cards
 The Yes, We Can! Text
 Ivan Negotiation of Meaning

Word Web
 Markers
 Picture Cards
 Situations of Unfairness

 Student Workbook
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Pre-Reading: Introduction to Text & Vocabulary  (5 minutes) 

Yes, We Can! Text + Introduction and Vocabulary PowerPoint + Vocabulary Cards 

State lesson objectives. 

Remind students of the unit theme and the concept of fighting for rights. Use the Introduction 
and Vocabulary PowerPoint to introduce students to the book and build background 
knowledge about protests and strikes.      

Follow the steps below for each word. 

1. Show slide with target word, read word aloud, and have students say the word. Display
matching Vocabulary Card.

2. Discuss word parts and definition. Ask students: What do you know about this word?
What word parts do you notice in the word?  Do you know what those parts means?
Explain how putting those parts together leads to the definition.

3. If applicable, PowerPoint includes the Spanish cognate. Have students notice
similarities between English and Spanish words.

4. Use PowerPoint slide to preview word in the text and ask student what they think that
means.

For teacher reference: 

Target Word  Word Part  Definition Cognate Context 

Strike 
(verb) 

-- To stop working 
until certain 
conditions are met. 

-- In this book, workers 
go on strike for 
better work 
conditions. 

March 
(verb) 

-- To walk with a 
steady, regular step 

marchar In this book, janitors 
march in protest. 

During & Post Reading (15 minutes) 

Yes, We Can! Text + Student Workbook (optional) 

Share the reading goal with students:   
Why did Mamá and the other the janitors decide to go on strike? 

Read pp. 5-19 of Yes, We Can! 
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Suggested questions:    
After page 7: Inferencing: Why would Mamá be going to bed in the middle of the 
day?   
After page 8: Questioning: What is a day at work like for Mamá? Why can’t Mamá 
take care of Carlos like she wants to?  
After page 11: Inferencing: How does Mamá feel about how she is treated at work? 
Why do she and the other janitors vote to go on strike?   
After page 17: Inferencing: Why aren’t they feeling tired - haven’t they been working 
all day? 
After page 19: Questioning: What happens at the strike? What might happen next in 
the story?” 

For all questions, encourage students to find evidence from the text to support their answers.  

Optional: Invite students to add to the vocabulary glossary in their workbooks.  Students who 
find note taking helpful can add notes about new words as they read, as long as this does not 
distract from the text. Alternatively, students can work in their glossaries after reading. 

Negotiation of Meaning: Word Web Connections (10 minutes) 
Ivan Negotiation of Meaning Word Web + Markers + Picture Cards + Situations of Unfairness 

Explain that students will work together to add to the word web they started on Ivan Day 2 
during the Negotiation of Meaning: Word Web Connections activity. Students will use the 
word web to help them talk about why Mamá and the other janitors decided to go on strike 
using key vocabulary: protest, boycott, march, strike, and walkout.  

1. Refer to the Ivan word web to remind students of two forms of protest discussed after
reading Ivan: petitions and boycotts.

2. Distribute new images (see attached) to students to add to their word web.

3. Add the word strike stemming off from the word protest and ask the students to
articulate their understanding of strike by writing a simple definition next to the word.

If helpful, ask students to draw a small picture that represents strike. 
Discuss: When and for what might you go on strike? Why? 

4. Add the word march stemming off from the word protest and ask students to articulate
their understanding of march by writing a simple definition.

If helpful, as students to draw a small picture that represents march.  
Discuss: How is a march different from a strike? How are they similar? 

Read aloud or have students take turns reading the attached “Situations of Unfairness.” Ask 
what form of protest (petition, boycott, strike, march) students might use to respond. 
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Vocabulary
Rights Unit

Cycle 2

Strike
verb or noun

Strike means to stop working until 
certain conditions are met

Last year, teachers in 
Seattle went on strike
because they wanted 
to make schools better 

for teachers and 
students. 

For example: they 
asked the school 
district to increase 

recess to 30 minutes.

Striker is a person who goes on strike

In this book, janitors go 
on strike for better 
work conditions.

What are “better work 
conditions”?

More money

Paid time off

March
verb or noun

March means to walk with a steady, 
regular step

During the Civil Rights 
Movement, Martin 
Luther King Jr. led 

three marches from 
Selma to Montgomery, 
AL to protest because 
African Americans did 

not have the right 
to vote.

Marcher is a person who marches
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In the book, Yes, We Can!, the janitors 
march in protest.

Yes, We Can! Is about 
a janitor strike that 
happened in 1990. 

Since then Justice for 
Janitors has become a 

national movement.

These janitors (left) are 
marching to protest

low wages 
(Los Angeles, CA 

April, 2016).

The Spanish word for march 
is _________.marchar

Union
noun

A union means an organization or 
group of working people

Union of 
nurses

Union of 
teachers

Union of 
police officers 

Union of 
construction 

workers

The Spanish word for union 
is _______.unión

A unión means an organization or 
group of working people

Yes, We Can! Is about a union of janitors that fights 
for better working conditions.
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Rally
verb or noun

A rally means a group of people come 
together for a common cause, or a 
demonstration

In 1963, Martin Luther 
King, Jr. delivered his 

“I Have a Dream” 
speech at one of the 
largest protest rallies
for human rights in 

United States history.

Yes, We Can!

In this book, Carlos joins janitors on 
strike and participates in a rally in 
protest of the janitors’ treatment.

Strike
March
Union
Rally

Images of Protest Rallies

Civil Rights Protest Rally
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Female Suffrage Protest Rally Teachers’ Union Protest Rally
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Day 1 
Negotiation of Meaning: Picture Cards 

Strike 

2015 Seattle Teachers Strike 

2015 Verizon Workers Strike 
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March 

Justice for Janitors Strike, L.A., CA 1990 
(Not actual image of 1990 strike) 

Selma to Montgomery March, Alabama 1965 

11 
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2014 Justice for All March, Washington, D.C. 
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Day 1 
Negotiation of Meaning: Situations of Unfairness 

Situation of Unfairness #1 

During the 1980s, janitors working in Los 
Angeles, CA became the victims of low 
wages. In 1983 most janitors earned 
$7.00/hour and received full health 
insurance. Their employers steadily 
decreased their wages in order to compete 
with one another. By 1986, janitors earned 
$4.50/hour and no longer received health 
insurance. If you were a janitor, what would 
you do to protest this unfair situation?  

Situation of Unfairness #2 

Students at Public School 106 in Queens, 
New York don’t have art, music, or physical 
education. Instead, during specials they 
watch movies in the school’s gymnasium. 
This might sound like fun, but watching 
movies every day is boring. The students miss 
out on arts and crafts, learning to play an 
instrument, and fun P.E. games. If you were a 
student at Public School 106, what would 
you do to change things for the better? 

15 



16 



Yes, We Can! by Diana Cohn 
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Situation of Unfairness #3 

It feels like every day another 
student at your school is abused by 
a bully. There is at least one bully in 
each grade. The principal and 
teachers are working together on a 
solution to the bullying problem, but 
they need your help. What can you 
do to let more people know that 
bullying is a serious problem? 

Situation of Unfairness #4 

Aquariums and marine-mammal 
theme parks like Seaworld are 
infamous for keeping killer whales 
and dolphins in captivity. Animal 
rights activists argue that this is not 
good for the animals. Killer whales 
and dolphins who exist in captivity 
live shorter lives than those who live 
in the wild. They also become 
aggressive, attacking one another 
and humans. What can you do to 
show that you disapprove of this 
unfair situation? 

17
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Unit: Right 

Text: Yes, We Can!  Cycle: 2  Day: 2 

 Lesson: Text & Semantics 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.L.4.4 
Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases 
based on grade 4 reading and content, 
choosing flexibly from a range of strategies. 

CCSS.ELA-LITERACY.L.4.4.B 
Use common, grade-appropriate Greek and 
Latin affixes and roots as clues to the 
meaning of a word (e.g., telegraph, 
photograph, autograph). 

Students will analyze and discuss the words 
union and rally and apply these terms to the 
texts and other situations. 

Students will summarize why teachers in 
Chicago went on strike and infer how the 
strike affected parents and children.  

Materials: 

Teacher Students 
 Introduction and Vocabulary

PowerPoint
 Vocabulary Cards
 The Yes, We Can! text
 Chicago Teachers Strike Video

 Student Workbook
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Pre-Reading: Review of Text & Vocabulary  (8 minutes) 
Introduction and Vocabulary PowerPoint + Vocabulary Cards 

State the lesson objectives. 

Continue the Introduction and Vocabulary PowerPoint to introduce remaining vocabulary. 
Follow steps below for each word. 

1. Show slide with target word, read word aloud, and have students say the word. Display
matching Vocabulary Card.

2. Discuss word parts and definition. Ask students: What do you know about this word?
What word parts do you notice in the word?  Do you know what those parts means?
Explain how putting those parts together leads to the definition.

3. If applicable, PowerPoint includes the Spanish cognate. Have students notice
similarities between English and Spanish words.

4. Use PowerPoint slide to preview word in the text and ask student what they think that
means.

For teacher reference: 

Target Word Word Part Definition Cognate Context 

Union 
(noun) 

-- An organization or 
group of working 
people 

unión In this book, a union 
helps workers fight 
for better working 
conditions. 

Rally 
(noun or verb) 

-- When a group of 
people come 
together for a 
common cause, or a 
demonstration 

-- In this book, Carlos 
joins the strikers 
and participates in a 
rally in protest of the 
workers’ treatment. 

During & Post Reading (8 minutes) 
Yes, We Can! Text 

Share reading goal with students: 
How does the strike have an impact of the members of Carlos’ family? On the 
community?  

Read Yes, We Can! p. 20-29. 
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Suggested Questions: 
After page 23: Inferencing: Why is this a celebration of courage?   
After page 19: Questioning: What was the strike like when Carlos went? What 
happens at the end of the strike? 
After page 26: Inferencing: How did the strike impact Carlos and his family? 
After page 29: Questioning: What impact can a strike have? 

Return to reading goal: 
How does the strike have an impact of the members of Carlos’ family? On the 
community?  

For all questions, encourage students to find evidence from the text to support their answers.  
Optional: Invite students to add to the vocabulary glossary in their workbooks.  Students who 
find note taking helpful can add notes about new words as they read, as long as this does not 
distract from the text. Alternatively, students can work in their glossaries after reading.

Multimedia Text (8 minutes) 
Chicago Teacher Strike Video 

Share listening goals with students: 
Find evidence for why the teachers decided to go on strike.   
Find evidence for how the strike is impacting the parents and children in Chicago. 

Play Chicago Teacher Strike Video: https://youtu.be/mSXiOfS1CKY (00:00-02:10 minutes). 
Suggested Questions: 

After 00:11: Summarizing: What is happening in Chicago? What effect is it having/ 
what are the consequences? 
After 00:50: Questioning: What do you see the teachers doing during the strike? What 
do you hear the teachers saying?  What do you see on the signs? 
After 1:11: Inferencing: The newscaster says that city officials launched an 
emergency plan for the children? Why did city officials have to launch an emergency 
plan? How is the strike impacting students? How is the strike impacting the parents? 
After 2:10: Summarizing: Why did the teachers decide to go on strike?  

For all questions, encourage students to find evidence from the video to support their answers. 

Negotiation of Meaning: Protests (6 minutes) 
Introduction and Vocabulary PowerPoint 

Continue the Introduction and Vocabulary Powerpoint. Guide students to make connections 
and synthesize the material from the video and the text by analyzing photographs of rallies. 
Prompt students to examine the photos and to identify all the things that happen at a rally, 
while orally explaining with peers the connections between rally, protest, and uniting. Invite 
students to talk about why people are rallying and what they are trying to accomplish. 

https://youtu.be/mSXiOfS1CKY
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Unit: Rights 

Text: Yes, We Can!  Cycle: 2  Day: 3 

 Lesson: Language Part 1 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.L.4.4 
Determine or clarify the meaning of 
unknown and multiple-meaning words and 
phrases based on grade 4 reading and 
content, choosing flexibly from a range of 
strategies. 

Students will create a word web to show the 
connections between key vocabulary related 
to protesting. 

Students will identify, construct and analyze 
words with the suffixes er- and or-. 

Materials: 

Teacher Students 
 The Yes, We Can! Text
 The Yes, We Can! Morphology Card

Game

 Student Workbook
 Morphology Bank
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Word Web Activity (6 minutes) 
Student Workbook 

State lesson objectives. 

Explain that the text Yes, We Can! is about janitors who unite in a strike to change the 
working conditions. Encourage students to use these words to retell the text.   

Remind students that a strike is just one form of protest. For example in Ivan, people 
protested by writing a petition. Ask students, What other ways can you protest, or show you 
don’t like something?  

Ask students to turn to the Day 3 Word Web in their Student Workbook and to create a word 
web showing words associated with strike, protest, petition, rally, and march. How are these 
words similar? How are they different? 
Note for teachers: The word web is a semantic activity that adds to student understanding of 
vocabulary depth as well as their use of vocabulary in multiple contexts.  Word webs can 
include language connected to text, but are not limited to only language from the book. Refer 
to the sample word web for possible prompts and examples. 

Introduce Word Parts (8 minutes) 
Morphology Bank 

Show and say the suffixes er and or. Explain that -er/or both mean “someone who does a job” 
and discuss how these have a similar meaning.   

Example 1: In “worker,” er signifies someone who works.  
Example 2: A janitor someone who provides janitorial services. 

Ask students, Can you think of other -er/or words? 
Examples from text include janitor, bus drivers, carpenters, ministers, marchers. 
Note non-examples from text, such as superlatives (better, dirtier). 
Prompt students to think of other examples outside of text (teacher, singer, etc.) 

Metalinguistic awareness/think aloud: 
When we change the ending of a word (or the suffix), sometimes we change the part of 
speech or function. When we add or/er to the end of a word, (“bake”) we change it to 
mean someone who does that thing or job (“baker”). 

Morphology Bank: 
Add the morphological forms to the morphology bank. Model for students how to use the 
morphology strategy with unknown words by looking for parts of the word that are known. 
Tell students to use the morphology strategy when trying to figure out new words.   
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In this case, students can look at the suffix to see what part of speech, or what function, it 
has in the sentence.   

Suffix Meaning Example 

er/or someone who does _____ teacher/janitor 

Morphology Activity (16 minutes) 
Yes, We Can! Morphology Card Game 

Invite students to create words playing the Yes, We Can! Morphology Card Game. 
1. Explain that students will take turns drawing er/or words, base words, or pictures.

a. If a student draws Card Type 1: Base words, then s/he should add er or or to the base
word to name the occupation (e.g. farm  farmer) and make a sentence with that word.

b.If a student draws Card Type 2: er/or words, then s/he should pull out the base word
from the occupation (e.g. farmer  farm) and make a sentence with that word.

c. If a student draws Card Type 3: Pictures, s/he should describe the occupation pictured
on the card and what people who have this job do (e.g. “This is a picture of people
protesting. People who protest are called protestors.”).

2. The teacher will provide clarification/guidance as needed. Consider using a dictionary for
tricky words.

For teacher reference: 

Card Type 1: Base words Card Type 2: er/or words Card Type 3: Pictures 

exterminate marcher [protestors] 

sing striker [actor] 

bank builder [farmer] 

protest contractor [teacher] 

petition lawyer [bus driver] 

inspect translator [janitor] 

Language Play: 
Explain that students will orally create sentences with the new words from above. Write some 
of the sentences, drawing attention to the morpheme (er, or) and how it is used to show 
someone’s job or occupation.  

Closing 
Prompt students to give examples of how and why occupations or jobs are important to the text 
Yes, We Can! Encourage students to use er/or words to describe the jobs. 
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Day 3 
Yes, We Can! Morphology Card Game 

Materials: 
• Printed morphology cards (Type 1, Type 2, and Type 3).

Objective: Students will identify, construct and analyze words with the suffixes er- and or-. 

Rules: 

1. Explain that students will take turns drawing er/or words, base words, or pictures.
a. If a student draws Card Type 1: Base words, then s/he should add er or or to the base

word to name the occupation and make a sentence with that word.

Example: Student draws the base word, farm, and says, “A person who works 
on a farm is a farmer. A farmer takes care of plants and animals.” 

b. If a student draws Card Type 2: er/or words, then s/he should pull out the base word
from the occupation and make a sentence with that word.

Example: Student draws the word, banker, and says, “A banker is a person 
who works at a bank. She banks - helps people save money.” 

c. If a student draws Card Type 3: Pictures, s/he should describe the occupation pictured
on the card and what people who have this job do

Example: Student draws a picture of protestors, and says, “This is a picture of 
people protesting. People who protest are called protestors.”   

2. The teacher will provide clarification/guidance as needed. Consider using a dictionary
for tricky words.

27
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exterminate 1 

sing 1 

bank 1 

protest 1 

petition 1 

inspect 1 
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marcher 2 

striker 2 

builder 2 

contractor 2 

lawyer 2 

translator 2 
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3 

3 

3 

3 

3 
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Unit: Rights 

Text: Yes, We Can! Cycle: 2  Day: 4 

 Lesson: Syntax 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.L.3.1.D 
Form and use regular and irregular verbs. 
CCSS.ELA-LITERACY.L.3.1.E 
Form and use the simple (e.g., I walked; I 
walk; I will walk) verb tenses. 
CCSS.ELA-LITERACY.L.5.1.C 
Use verb tense to convey various times, 
sequences, states, and conditions. 

Students will form simple past  
(-ed/irregular), present (-/-s/-es), and future 
(will/going to) tense. 

Students will identify simple past  
(-ed/irregular), present (-/-s/-es), and future 
(will/going to) in the text and correctly use 
them in sentences. 

Materials: 

Teacher Students 
 Parts of Speech Anchor Chart
 Chart paper or white board
 The Yes, We Can! text
 Slap It! Game materials

 Student Workbook
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Review Parts of Speech Direct Instruction  (10 minutes) 
Parts of Speech Anchor Chart, chart paper or white board 

State lesson objectives. 

Review past simple: 
Review the concept of verb tenses and simple tense from the previous cycle. Try to elicit 
from students what past tense means and how it is formed for regular and irregular verbs. 

Teach present simple: 
Read pages 2 or 7 and page 12 of the story aloud again. 

After reading each page, ask students when the action is happening (in the past, in 
the present, or in the future). Ask students how they know. 

While adding the verbs to the correct column in the anchor chart, explain that when a verb 
happened in the past, we use past tense. For facts/actions that you do regularly, we use 
present tense.  
Read page 2 again and ask, When is the action happening? How do you know?  
Draw students’ attention to the word “say.” Explain, For “I, you, we, they” present simple 
is used without adding anything, but we add -s/es to the end of the verb for “she, he, it.” 

Teach future tense: 
Read page 11 of the story and ask, When is the action happening? How do you know?  
Explain that we use future tense for actions that will happen in the future and that we use 
both “will/’ll” and “be going to” to tell us that something will happen in the future. Their 
negative forms are “will not/won’t” and “not going to.” 
List the verbs on the anchor chart paper while going through these steps.  

The following chart may be a helpful resource to create as an anchor chart: 

Past Present Future 

Optional: Ask students how they would make each of the verbs into negative (do not/ don’t 
and does not/ doesn’t, didn’t/ did not, and will not/won’t). Elaborate and explain if the concept 
is unfamiliar for students. Add negative form to the chart paper.   

Language in Text (10 minutes) 
 Yes, We Can! Text, Student Workbook 

Instruct students to open their Student Workbooks to the Day 4 Language in Text activity. 
Guide students to find examples of where the same verb is being used in past/present/future. 
Assign each individual or pair of students to one page. Ask students to look for more verbs in 
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the text (either in past or present tense) and fill out the necessary information in their 
workbooks. Examples are provided below. 

For teacher reference: 

Page number Past Present Future 

5 Taught Goes 
Scrubs 
Shine 
cleans 
Are 
Mops 
Sorts 
Dumps 

8 Said 
Sat 
Looked 
was 

Don’t have 
Needs 

11*¹ Said 
Met 
Voted 
Asked 
Shouted 
Combed 

we’re going to let  
Won’t clean  
Am going to need 
I’ll help  

12 Marched  
Seemed  
Read*² 
Showed   
Did they all come?*³ 
Asked  
Lit up  
Promised  
Came  

*¹ On page 11, the phrase “We’re going on strike” uses the present continuous, which refers to
the future and is slightly different than “we are going to.” If students ask about this remind
them that the structure they learned today is “going to,” while there is no “to” in “we’re going
on strike.”
*² Explain that this is an irregular verb which is written the same way as the present tense, but
is pronounced differently.
*³ Take students’ attention to the question form if they do not find it automatically.
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Language Play (10 minutes) 
  Slap It! Game 

Guide students to correctly match present tense verbs with their past and future forms using the 
Slap It! game. Please see the attached Day 4 Slap It! game materials for directions and 
examples. 

Closing:  
Ask students to make sentences about one thing they learned about protesting using past, 
present, or future tense verbs. As needed refer students to the verbs listed in their worksheet or 
on the anchor chart. If necessary provide students with oral sentence starters. 
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Day 4 
Slap It! Game* 

Materials: 
• 35 present tense cards (black)
• 35 past tense cards (green)
• 35 future cards (purple)

Objective: The player who collects the most cards by the end of the game wins. Players can 
collect cards by slapping the discard pile when they see a correct pair of cards: 

• A past tense card (green) that matches the present tense card (black)

• A future card (purple) that matches the present tense card (black)

Rules: 

1. Shuffle the present tense cards (black) and place face down in the playing area.
2. Shuffle together the past tense (green) and future (purple) cards and deal an equal

number to each player. Players should leave their cards face down in front of them.
3. Turn over the first card of the present tense (black) deck and leave it face up.
4. Each player should take turns flipping over the top card of his/her deck and placing it

face up next to the present tense deck in the discard pile.
5. When a player sees a correct pair of cards (see examples above), s/he should slap it! The

first player to slap the correct combination of cards takes all of the card in the discard
pile. These cards should be kept separate from the player’s play deck.

6. Players continue taking turns until they run out of cards.
7. The player with the most cards at the end of the game wins!

*This game was adapted from: http://deceptivelyeducational.blogspot.com/2013/05/slap-it-
irregular-past-tense-verbs-game.html

will teach teach 

teach taught 
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teach go 

scrub shine 





 

  

clean are/is 

mop sort 





dump say 

sit look 





need has 

meet come 





read march 

promise ask 





show seem 

comb shout 





vote help 

protest capture 





 

  

treat petition 

strike rally 





 

bring forget 

hide 





 

  

will teach will go 

will scrub will hide 





  

will shine will clean 

will be 
or 

are going 
to 

will mop 





 

 

  

will sort will dump 

will say will sit 





  

will look will need 

will have will meet 





 

  

will come will read 

will march will promise 





will ask will show 

will seem will comb 





 

  

will shout will vote 

will help will protest 





 

  

will capture will treat 

will petition will strike 





will rally will bring 

will forget 





 

  

taught went 

scrubbed shined 





 

  

cleaned were 

mopped sorted 





 

  

dumped said 

sat looked 





 

  

needed had 

met came 





 

  

read marched 

promised asked 





 

  

showed seemed 

combed shouted 





 

  

voted helped 

protested captured 





 

  

treated petitioned 

struck rallied 





brought forgot 

hid 
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Unit: Rights 

Text: Yes, We Can!  Cycle: 2  Day: 5 

 Lesson: Dialogic Reasoning (DR) 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.SL.4.1 
Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 4 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Students will participate in the discussion by 
making a claim in response to the discussion 
question. 

Students will talk about the reasons for their 
claims with the group. 

Students will support their reasons with 
evidence from the text and also their personal 
experiences. 

Language Objectives 
To generate greater facility with expressive language by making a claim in response to the 
discussion question. 

To demonstrate understanding of the text content by providing reasons for claims. 

To support reasoning with evidence from the text content, prior knowledge, and/or personal 
experience. 

Materials: 

Teacher Students 
 The Yes, We Can! text
 Chart paper or white board

 Student Workbook
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DR Intro and Guidelines  (5 minutes) 
Yes, We Can! text, Student Workbook 

State lesson objectives. Today we will have a DR discussion about protesting. 

Introduce the dialogic reasoning (DR) question and guidelines: 
DR question: Should people/workers go on strike to protest working conditions? 

Give students an opportunity to prepare for the discussion independently by looking at 
the picture cards and anchor chart from Day 1, their Day 3 word web, or by revisiting 
the text. 

Depending on the students’ levels and needs, their preparation may include writing 
their stance and reasoning in their Student Workbooks on the DR worksheet, 
annotating their notes, using post-it notes to flag evidence, etc. 

Review child-friendly DR norms: 
1. I am respectful of classmates and their ideas.
2. I listen carefully without interrupting
3. I stick to the topic
4. I talk freely without raising my hand

DR Discussion (20 minutes) 
The Wolves Are Back Text, Student Workbook, chart paper or white board 

Allow students to begin discussing. 
As needed: model, prompt, clarify, summarize, encourage, repeat central 
question/present follow up questions, intervene if discussion goes astray, model 
metacognition to stimulate/guide the discussion. 

If needed, prompt students with follow-up questions: 
What would you have done if you were one of the janitors? 
Would you have marched with them? 
What could Carlos do to help Mamá? 
How would Mamá’s bosses have felt about the strike? 
What are some consequences for the workers if they decide to strike? 

Record key ideas that students present during the discussion on chart paper or white board. 

Possible arguments to support Yes: Possible arguments to support No: 
• Treatment of janitors needed to

improve
• There are other ways to solve conflict
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• Strikes are way to protest non-
violently and peacefully

• A strike could help change many
people’s jobs, not just theirs

• Petitions or other alternatives might
not have been enough

• It would have been more effective to talk
directly with their bosses

• Janitors are putting their own jobs in
jeopardy and will need the money

• The strike may not work
• Other people will just come in and take

their jobs

DR Closure (5 minutes) 
Student Workbook 

After the discussion, take a poll: How many students say yes/no? 
Have students write their post discussion thoughts 

If helpful, use prompts: 
o After discussing this issue with my classmates, my stance is…. 
o Relevant evidence shared by my classmates…
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Student Workbook 
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Yes, We Can! by Diana Cohn 

CLAVES Intervention Project 
Funded by the Institute of Education Sciences (IES)	

Glossary 

March (marchar): to walk with a steady, regular step. 

Marcher: someone who marches as a form of protest.  

Rally: when a group of people come together for a common cause, 
or a demonstration. 

Strike: to stop working until certain conditions are met. 

Striker: someone goes on strike. 

Unite (unir): to bring together. 

Union (unión): an organization or group of working people. 

Other new vocabulary: 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

Yes, We Can! by Diana Cohn 

CLAVES Intervention Project 
Funded by the Institute of Education Sciences (IES)	

Day 3 
Word Web 

Yes, We Can! by Diana Cohn 

CLAVES Intervention Project 
Funded by the Institute of Education Sciences (IES)	

Day 4 
Language in Text 

Work individually or with a partner to fill in the chart below with the past, 
present, and future forms of verbs from Yes, We Can! 

Page # Past Present Future 

 
5 taught teach will teach 

Example: 

Yes, We Can! by Diana Cohn 

CLAVES Intervention Project 
Funded by the Institute of Education Sciences (IES)	

Day 5 
Dialogic Reasoning 

Discussion Question: Should people/workers go on strike to protest  
working conditions?  

Discussion Preparation 
My Position: 

Evidence from the text: 

Evidence from my life: 

Post-Discussion Thoughts 
After discussing this issue with my peers, my position is: 

Relevant evidence shared by my peers: 
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