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Unit: Rights 

Text: Ivan and Yes, We Can! Cycle: 3  Day: 1 

 Lesson: Writing 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.W.4.4 
Produce clear and coherent writing in which the 
development and organization are appropriate to task, 
purpose, and audience.  

CCSS.ELA-LITERACY.W.4.5 
With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, and editing.  

CCSS.ELA-LITERACY.W.4.1 
Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 

CCSS.ELA-LITERACY.W.4.1.A 
Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support the writer's purpose. 

CCSS.ELA-LITERACY.W.4.1.B 
Provide reasons that are supported by facts and details. 

CCSS.ELA-LITERACY.W.4.1.C 
Link opinion and reasons using words and phrases 
(e.g., for instance, in order to, in addition). 

CCSS.ELA-LITERACY.W.4.1.D 
Provide a concluding statement or section related to the 
opinion presented. 

Students will use a graphic organizer to plan a 
persuasive speech.  

(Teachers: note appropriate audience) 

Materials: 

Teacher Students 
 Sample Speech
 Deconstructed Speech
 Ivan text
 Yes, We Can! text
 Chart paper

 Student workbook
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Introduction and Deconstruction of a Writing Model (10 minutes) 
Sample Speech + Deconstructed Speech 

State the lesson objectives. 

Tell students the plan for the two-day writing cycle: We are going to focus on writing today 
and the next session. To follow up on our DR discussion about Ivan and Yes, We Can! we are 
going to write a persuasive speech to argue for our stance. We will plan the writing today and 
finalize it during the next lesson. 

Select an appropriate audience for this speech (e.g. school administrators, fellow students, 
parents and/or Parent-Teacher Association) and discuss with students how audience choice will 
impact the tone and language of the speech. 

Tell students that you are going to look at a sample persuasive speech together before writing. 
The speech is from a 4th grade student to his/her school principal, teachers, and fellow students. 
The purpose is to persuade the audience to increase recess time. Read the sample letter. You 
can make copies of the letter or write it on a chart paper in advance for this activity.  

With the help of your students “deconstruct” the speech by identifying the introduction, 
opinion (thesis statement), reasons, supporting evidence/examples, and conclusion. The 
conclusion in the sample speech includes language that both reinforces the opinion and 
summarizes the reasons. The rubric does not require a summary of reasons in the conclusion. 
However, teachers may choose to extend the activity by encouraging students to summarize 
their reasoning at the end of their speech. Draw students’ attention to the language used in the 
text intended for the formal audience. Leave the deconstructed piece on display while students 
plan their own writing. 

Copies of the speech and deconstructed speech follow this lesson plan in the teacher materials. 

Warm Up (5 minutes) 
Student Workbook 

Explain that students will choose a prompt related to the DR question from cycle 1 or cycle 2 
as the topic of their speech. Review the two DR questions from cycle 1 and 2:* 

Cycle 1 Ivan DR Question: Should people protest if they believe it is against animal 
rights to hold animals in captivity? 

Cycle 2 Yes, We Can! DR Question: Should people/workers go on strike to protest an 
unfair law? 

Based on the choice they make, ask students to go back to the post-discussion notes they wrote 
on the related DR day to refresh their memory on their stance, reason and/or evidence. Tell 
students that it is ok if they have changed their stance since then.  
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Look at the following activity. If you are going to choose co-construction or peer construction, 
make adjustments to the directions for this activity. 

Planning Writing (15 minutes) 
Student Workbook, chart paper 

Choose one of the three following options listed below for this writing cycle (Day 1 & Day 2). 

Option 1: Co-construction 
1. Review the language taught in the unit by referring to the word bank on the graphic

organizers. You may choose to write them on another chart paper ahead of time.
2. Read the two writing prompts and choose one as a group:

a. Write a persuasive speech on whether it is a violation of animal rights to keep
them in captivity, and, if so, if people should protest their captivity or not.

b. Write a persuasive speech on whether people/workers should go on strike to
protest an unfair law.

3. On chart paper, recreate one of the graphic organizers (from the three options available
to you) that you believe works best with the skills of the writers in your group.
Introduce the format of argument writing: stance, reason, evidence and conclusion
(reinforcement of position). Note that it is ideal that students rephrase rather than
repeat, their stance for the reinforcement.

4. Based on your writing prompt, take a stance together as a group.
5. As a group, write your stance, reason, evidence, and conclusion.
6. Address issues related to language as they come up during writing.

Option 2: Peer construction 
1. Ask students to choose a partner or assign pairs strategically.
2. Provide each pair with the graphic organizer appropriate to their writing needs.
3. Review the unit language by referring to the word bank on the graphic organizers.
4. Read the two writing prompts and ask pairs to choose one:

a. Write a persuasive speech on whether it is a violation of animal rights to keep
them in captivity, and, if so, if people should protest their captivity or not.

b. Write a persuasive speech on whether people/workers should go on strike to
protest an unfair law.

5. Introduce the format of argument writing: stance, reason, evidence, and conclusion
(reinforcement of position). Note that it is ideal that students rephrase rather than
repeat, their stance for the reinforcement.

6. Ask students to take a stance with their partner.
7. Ask students to work with their partner to write stance, reasons, evidence, and a

conclusion in their graphic organizers.
8. Observe pairs and address issues related to language as they come up during writing.
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Option 3: Individual construction 
1. Provide each student with the graphic organizer appropriate to his/her writing needs.
2. Review the language taught in the unit by referring to the word bank on the graphic

organizers.
3. Read the two writing prompts and ask students to choose one:

a. Write a persuasive speech on whether it is a violation of animal rights to keep
them in captivity, and, if so, if people should protest their captivity or not.

b. Write a persuasive speech on whether people/workers should go on strike to
protest an unfair law.

4. Introduce the format of argument writing: stance, reason, evidence, and conclusion
(reinforcement of position). Note that it is ideal that students rephrase rather than
repeat, their stance for the reinforcement.

5. Ask students to take a stance.
6. Ask students to work to write stance reasons, evidence, and a conclusion in their

graphic organizers.
7. Observe students and address issues of language as they come up during writing.
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Writing Day 1 and 2 
Sample Persuasive Speech 

Principal Espinoza, teachers, and fellow students, 

There has been a lot of discussion about our recess time. After listening to both 
sides of the discussion, I want to tell you that we need to increase recess time. 
I’m going to tell you the reasons why this needs to happen. 

The first reason is that students need to rest their brains in order to learn better. 
We read a book that says that people need breaks to be able to focus more. If 
we have a longer recess we will be refreshed when we go back to learning.  

The second reason is that recess is an opportunity to have physical 
activity.  Researchers say that physical activity is good for your brain. If we move 
and stretch our bodies, we will learn more. 

Lastly, recess gives us the chance to socialize. Many students have told me that 
they have made friends from other classrooms during recess. They have also 
said that they can talk freely to their friends.  

These three reasons demonstrating that it is necessary to increase recess time. A 
longer recess not only supports learning, but also friendship. We hope that you 
consider our request. 
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Writing Day 1 and 2 
Sample Deconstructed Persuasive Speech 

Introduction: 
There has been a lot of discussion about our recess time. 

Opinion: 
After listening to both sides of the discussion, I want to tell you that we need to 
increase recess time. I’m going to tell you the reasons why this needs to happen. 
Reason #1: 

The first reason is that 
students need to rest 
their brains in order to 
learn better.  

Reason #2: 
The second reason is 
that recess is an 
opportunity to have 
physical activity.    

Reason #3: 
Lastly, recess gives us the 
chance to socialize.  

Supporting 
example: (from 
text/life) 

We read a book that 
says that people need 
breaks to be able to 
focus more. If we have 
a longer recess we will 
be refreshed when we 
go back to learning.  

Supporting 
example: (from 
text/life) 

Researchers say that 
physical activity is 
good for your brain. If 
we move and stretch 
our bodies, we will 
learn more. 

Supporting example: 
(from text/life) 

Many students have told me 
that they have made friends 
from other classrooms during 
recess. They have also said 
that they can talk freely to 
their friends. 

Conclusion: (reinforcement of opinion and review of the reasons) 

These three reasons demonstrating that it is necessary to increase recess time. A 
longer recess not only supports learning, but also friendship. We hope that you 
consider our request. 
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Unit: Rights 

Text: Ivan and Yes, We Can! Cycle: 3  Day: 2 

 Lesson: Writing 

Lesson Objectives: 

CCSS Lesson Objectives 
CCSS.ELA-LITERACY.W.4.4 
Produce clear and coherent writing in which the 
development and organization are appropriate to task, 
purpose, and audience.  

CCSS.ELA-LITERACY.W.4.5 
With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, and editing.  

CCSS.ELA-LITERACY.W.4.1 
Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 

CCSS.ELA-LITERACY.W.4.1.A 
Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related 
ideas are grouped to support the writer's purpose. 

CCSS.ELA-LITERACY.W.4.1.B 
Provide reasons that are supported by facts and details. 

CCSS.ELA-LITERACY.W.4.1.C 
Link opinion and reasons using words and phrases 
(e.g., for instance, in order to, in addition). 

CCSS.ELA-LITERACY.W.4.1.D 
Provide a concluding statement or section related to 
the opinion presented. 

Students will use a rubric to edit their graphic 
organizer in order to write a persuasive speech. 

Students will write a final copy of their speech. 
(Teachers: note appropriate audience)  

Materials: 

Teacher Students 
 Sample Speech
 Deconstructed Speech
 Ivan text
 Yes, We Can! text
 Chart paper
 Writing rubric

 Student Workbook
 Lined notebook paper
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Review of Graphic Organizers (5 minutes) 
Student Workbook 

State the lesson objectives and introduce plan for the day: Today we will revisit our writing 
and revise it with attention to the vocabulary and language we learned during this unit. Then, 
we will finalize our speech and transfer our writing to another paper. 

Review the writing students drafted on day 1 as a group, in pairs, or individually. 

Review the language bank on the graphic organizers.

Editing (15 minutes) 
Student Workbook + Writing Rubric 

Introduce the writing rubric. Present and discuss each element and the meaning of each score. 

Remind students of the audience for their writing.  

Based on the instructional choice made for day 1 (co-construction, peer-construction, and 
individual construction), ask students to use the rubric and go through each section of their 
writing to revise their work.  

If you did co-construction: Model one/two revisions, and then ask students to direct you 
through the revision process.  

If you did peer-construction/individual construction: Use a student work* and model 
one/revisions before asking students to make revisions in pairs/individually.  

*Based on the dynamics of your group, you may choose to make the work anonymous.

Drafting the Final Product (10 minutes) 
Student Workbook + Lined Notebook Paper 

Ask students to transfer their revised writings in the graphic organizers to a new blank paper as 
the final copy.  

Depending on who the students are going to deliver their speech to, remind them of the 
audience one more time.   

If you did co-construction: Ask students to direct you when transferring writing to the final 
draft. 
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CLAVES Student Writing Rubric 
4 3 2 1 

I clearly stated my 
opinion and it relates 
to the topic. 

My opinion is clear, it 
relates to the topic, 
and I presented 
background 
information. 

My opinion is clear 
and relates to the 
topic. 

My opinion isn’t 
completely clear or 
doesn’t relate to the 
topic. 

I didn’t do this at all. 

I supported my 
opinion with strong 
reasons and 
examples from the 
text and my life. 

I presented TWO 
reasons/examples 
from the text and my 
life that clearly 
supported my 
opinion. 

I presented ONE 
reason/examples 
from the text and/or 
my life that clearly 
supported my 
opinion. 

I presented 
reasons/examples 
from the text and/or 
my life, but they did 
NOT support my 
opinion. 

I didn’t do this at all. 

I chose language 
that was appropriate 
for the audience and 
for the writing.  

I included different 
sentences and words 
that were 
appropriate for my 
audience and 
writing. 

 I included one 
sentence or word 
that were NOT 
appropriate for my 
audience and 
writing. 

I included a few 
sentences and words 
that were NOT 
appropriate for my 
audience and 
writing.   

I didn’t do this at all. 

I used key words 
from the text and the 
unit. 

I used many key 
words in sentences 
that show I 
understand what the 
words mean. 

I used some key 
words in sentences 
that show I 
understand what the 
words mean 

I used a few key 
words. 

I didn’t do this at all. 

I used the word parts 
and sentence 
structures I leaned. 

I used many word 
parts and sentences 
from this unit. 

I used some word 
parts and sentences 
from this unit. 

I used a few word 
parts or sentences 
from this unit. 

I didn’t do this at all. 

9
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Student Workbook 
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Graphic Organizer A 
Word Bank: 

Right, freedom, advocate, captivity, wild, 
treatment, petition, protest, strike(er), 
march(er), unite, union, rally 

Word Parts: 
-ity (the condition or quality of),
-ment (the state, condition, or quality of), -
er/-or (someone who does ____)

_______________________________________________, 
(Greet your audience) 

 All of us are concerned about 

Today I want to tell you that the best option is to 

 There are different reasons why I think this is the best option. 

The first reason is 

For example1, 

 Another reason is 

For example, 

 In conclusion, I think people should 

1 Supporting example from the text or your life. 
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Graphic Organizer B 
Word Bank: 

Right, freedom, justice, advocate, captivity, 
wild, treatment, petition, protest, strike(er), 
march(er), unite, union, rally 

Word Parts: 
-ity (the condition or quality of),
-ment (the state, condition, or quality of), -
er/-or (someone who does ____)

_____________________________________________, 
(Greet your audience) 

Introduction: 

Opinion: 

Reason #1: 

Supporting example: (from the text or your life) 

Reason #2: 

Supporting example: (from the text or your life) 

Conclusion: (reinforce your opinion) 
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Graphic Organizer C 
Word Bank: 

Right, freedom, justice, advocate, captivity, 
wild, treatment, petition, protest, strike(er), 
march(er), unite, union, rally 

Word Parts: 
-ity (the condition or quality of),
-ment (the state, condition, or quality of), -
er/-or (someone who does ____)

In your speech, include: 
• Greeting
• Introduction
• Your opinion
• Reasons for your opinion
• Supporting examples from the text or from your life
• Conclusion in which you reinforce your opinion
• Key words and word parts that you learned in the unit

___________________________________________________________________________ 
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